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Abstract
The era that we are living in welcomes changes and improvements in many areas replacing the traditional methods and 
approaches with new ones. This rapid change has redefined the expectations of society from education and educated people 
(Duman et al., 2014). The aim of education is not only to have individuals who have knowledge but also to have people with 
emotional intelligence (EQ) with an effective use of it. People who show high levels of emotional intelligence are individuals 
who knows themselves and their needs, their strengths and weaknesses and manages to control themselves and forms sound 
UHODWLRQVKLSV 'R÷DQYH'HPLUDO $PRQJ WKH  IUHVKPHQ VWXG\LQJ DW 7UDN\D 8QLYHUVLW\ .HúDQ 9RFDWLRQDO 6FKRRO
randomly chosen 128 students participated in the study and filled “Revised Schutte Emotional Intelligence Scale” consisting of 
41 items that can be answered in five point likert scale. The subscales “Optimism/Regulating the Mood”, “Utilizing Emotions” 
and “Evaluating Emotions” were examined in terms of age, socioeconomic status and the type of scores, social sciences or 
math/science. SPSS were used to analyse the data. “Kruskal Wallis tests” and “variance analysis” were used to identify the 
difference between groups. The results show that there does not seem to be any significant difference between the total emotional 
intelligence scores of the students and their departments, age groups and family income. However; when the sub-dimensions of 
the scale were examined, a meaningful difference was found between “the understanding emotions” subdimension and the 
department that they are studying at.
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1. Introduction
The importance of having EQ and utilizing EQ effectively both in private and social life is gaining more emphasis 
day by day. The individuals with a high EQ are the people who has self-knowledge and identify their own needs, 
who are aware of their strength and weaknesses, who can control their emotions and form strong relationships. The 
individuals with higher EQ levels seem to be more successful at work than the people with lower EQ 
'R÷DQ	'HPLUDO
The concept of emotional intelligence goes back to social intelligence defined by Thorndike in 1920. Thorndike 
defines social intelligence as the ability to understand and direct individuals. The concept of emotional intelligence 
was first defined by Peter Salovey and John Mayer, who are both psychologists, as the ability to cope with one’s 
emotions (Wong & Law, 2002; 243-275). According to the aforementioned authors, emotional intelligence is the 
subset of the social intelligence which includes the “monitoring the emotions and feelings of oneself and the others, 
distinguishing them and utilizing this kind of information for reasoning and acting” (Dogan, 2005; 112). According 
to Goleman (1995: 10-11), emotional intelligence is the basic life skill that makes controlling the impulses, 
understanding what others feel possible including determination, persistence, motivating oneself. 
Studies show that emotional intelligence is a dimension of intelligence that can be improved and learned at all 
ages (Mayer et al., 2000a). From this point of view, emotional intelligence, defined as being aware of the emotions 
and using them reasonably and to improve the quality of life, is quite effective in managing the professional 
relationships through the steps of a career (Mayer et al., 2000b). So, emotional intelligence that we define as being 
aware of feelings, utilizing them wisely to contribute to life quality is influential to form the professional 
relationships network in a healthy and productive way (Üzel&Hangül, 2012). However, in order to manage the 
professional relationships effectively, one has to understand and control his/her own feelings, try to be motivated 
understand other people’s emotions and to form good relationships and must not lose his/her motivations until s/he 
gets what s/he wants (Eymen, 2007).
The people who are good at understanding and controlling their own and other people’s  feelings, that is people 
with higher levels of emotional intelligence, are known to have certain advantages both in professional and personal 
lives and be more happy and productive than the others (As cited in Karabulutlu et al., 2011). Thus, it can be said 
that there is parallelism with the success of students studying at the vocational schools which are thought to have an 
importance for the reconstruction of education in Turkey and the emotional intelligences that those students have.
1.1. Problem statement
Is there a differentiation in the total scores of freshmen studying at vocational school in emotional intelligence 
scale and scores for three sub-dimensions of emotional intelligence scale resulting from the factors of age, family 
income and the department that they study at?
1.2. Sub-problems
1. What can be said about the general picture of vocational school students’ emotional intelligences in terms of 
age, family income and their current departments?
2. Does the level of emotional intelligence of vocational school students vary by demographic features?
3. Is there a meaningful relationship between the emotional intelligence scale sub-dimensions of the students and 
the demographic feaures?
2. Method
Descriptive review model was used to depict the relationship between emotional intelligence and demograpic 
features of freshmen in vocational school. Descriptive research defines the related circumstances as they are 
(Karasar, 2008).
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2.1. Study group
IUHVKPHQVWXG\LQJDW7UDN\D8QLYHUVLW\.HúDQ9RFDWLRQDO6FKRROGXULQJ-2014 Fall and Spring Terms 
constitute the study group.
2.2. Data collection tool
In order to define the relationship between the students’ emotional intelligences and the age, family income and 
department factors, Emotional Intelligence Scale (EIS) which was developed by Schutte et al. (1998) and revised by 
Austin et al. (2004) and which was adapted to Turkish by Tatar et al. (2011) was used as the data collection tool. EIS 
was made applicable after construct and content validity and reliability analyses. EIS consists of 41 items in all of 
which 20 are positive and 21 are negative statements that has 5-likert type grading as follows: (1) Definitely 
disagree, (2) Disagree, (3) Not sure, (4) Agree, (5) Definitely Agree. In addition the scale has three factors which are 
“Optimism/Mood Regulation”, “Utilization of Emotions” and “Appraisal and Expression of Emotions” and these 
three factors measures general emotional intelligence.
2.3. Data analysis
SPSS 16 (Statistical Package for Social Sciences) was used to analyze the data. In order to determine the 
demographic distribution of the students, percentage and frequency analysis was held. Anova, Kruskal Wallis H and 
Cronbach Alpha internal consistency tests were run at p<.05 level of significance for multiple group comparisons.
3. Findings
In this section, frequency and percentage distributions of  the departments that the students studying at, their family 
incomes and ages are presented. Also, the findings for total emotional intelligence score and sub-dimensions can be 
found.
Table 1. The frequency/percentage distribution and EIS scores of the students
Academic Department                           N          %       EIS Scores
Child Development                                  51        39,8           114
Veterinary Sciences                                 23         18              118
Tourism and Hotel Management             24         18,8           115
Automotive Technology                          14         10,9           111
Gas and Installation Technology             16         12,5           114
Age Group
17-20                                                      34           65,6           115
21-24                                                      38           29,7           114
25-28                                                        2             1,6           133
29 and above                                            4             3,1           110
Family Income
1000 tl or less                                         37           28,9           112
1001-1300 tl                                           32           25              114
1301-1600 tl                                           18           14,1           120
1601-1900 tl                                           17           13,3           115
1901 tl or more                                       24           18,8           116
The scale as a whole has a reliability coefficient of .84. Cronbach Alpha internal consistency coefficient for each 
sub-dimension of the scale was; .89 for optimism (21 items), .74 for understanding  emotions (13 items), .45 for 
utilization of emotions (7 items). 
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Table 2. The findings for differences in emotional intelligence in relation with the departments they are studying at
Academic Department N Art. Mean Std.D. Sd F P
Child Development 51 114 19,69
4 .452 .771
Veterinary Sciences 23 118 9,52
Tourism and Hotel Management   24 115 6,66
Automotive Technology          14 111 15,93
Gas and Installation Technology   16 114 17,92
Total 128 115 15,62
Table 2.1 shows the departments which are Child Development, Laboratory and Veterinary Medicine, Tourism 
and Hospitality Management, Automotive Technologies and Natural Gas and Sanitary Systems and  the students’ 
EIS scores which are 114, 118, 115, 111 and 114 respectively. In order to see whether these differences are 
meaningful or not, OnewayAnova test was run using SPSS 16. As the  p-value with a %95 confidence interval was 
.771>.05, there does not seem to be a meaningful difference between the emotional intelligence scores and the 
departments.
Table 2.2. The findings for differences in emotional intelligence in relation to the age factor
Age Group N Mean Sd Ki Square P
17-20 84 65,53
3 2.88 .409
21-24 38 61,71
25-28 2 102
29 and above 4 50,62
Table 2.2 shows the results of Kruskal Wallis test run to address the relation between students’ ages and their 
scores of emotional intelligence scale. The results indicate that studentss’ scores of emotional intelligence do not 
vary by age. [Chi-square (3)=2.88, p>.05]. This finding confirms that the emotional intelligence scores of the 
students do not differ by age.
Tablo 2.3. The findings for differences in emotional intelligence in relation to the family income
Table 2.3 shows the students’ scores which are 112, 114, 120, 115 and 116 and whose family incomes are 1000 
TL or less, 1001-1300TL, 1301-1600TL, 1601-1900TL and 1901TL or more respectively. In order to see whether 
these differences are meaningful or not, One-way Anova test was run using SPSS 16. As the  p-value with a %95 
confidence interval was .506>.05, there does not seem to be a meaningful difference between the emotional 
intelligence scores and the family incomes.
Table 3.1. The findings for the departments of the students in relation to the emotional intelligence sub-factor “optimism”
Academic Department N Art. Mean Std.D. Sd F P
Child Development 51 76,66 14,62
4 2,02 .095
Veterinary Sciences 23 74,47 15,43
Tourism and Hotel Management 24 79,33 9,51
Automotive Technology          14 78,07 14,25
Gas and Installation Technology   16 67,68 11,88
Total 128 75,80 13,83
Family Income N Art.Ort. Std.D. Sd F P
1000 tl or less 37 112 16,12
4 .832 .506
1001-1300 tl 32 114 17,01
1301-1600 tl 18 120 10,68
1601-1900 tl 17 115 18,32
1901 tl or more 24 116 14,01
Total 128 115 15,62
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Table 3.1 shows the departments which are Child Development, Laboratory and Veterinary Medicine, Tourism 
and Hospitality Management, Automotive Technologies and Natural Gas and Sanitary Systems and  the students’ 
EIS “optimism” sub-dimension scores which are 76,66/74,47/79,33/78,07/67,68 respectively. In order to see whether 
these differences are meaningful or not, OnewayAnova test was run using SPSS 16. As the  p-value with a %95 
confidence interval was .095>.05, there does not seem to be a meaningful difference between emotional intelligence 
“optimism” sub-dimesion scores and the departments they are studying at.
Table 3.2. The findings for the students’ ages in relation to the emotional intelligence sub-factor “optimism”
Age Group N Mean Sd Ki square P
17-20 84 64,30
3 1.49 .683
21-24 38 67,50
25-28 2 54,75
29 or more 4 45
Table 3.2 shows the results of Kruskal Wallis test run to address the relation between students’ ages and their 
scores of emotional intelligence scale “optimism” sub-dimesion. The results indicate that studentss’ scores of 
emotional intelligence scale “optimism” sub-dimension do not vary by age. [Chi-square (3)=1.49, p>.05]. This 
finding confirms that the emotional intelligence scale “optimism” sub-dimension scores of the students do not differ 
by age.
Table 3.3. The findings for students’ family incomes in relation to the emotional intelligence sub-factor “optimism”
Table 3.3 shows the students’ emotional intelligence scale “optimism” sub-dimension scores which are 
76,75/78,06/71,27/71,64/77,66 and whose family incomes are 1000 TL or less, 1001-1300TL, 1301-1600TL, 1601-
1900TL and 1901TL or more respectively. In order to see whether these differences are meaningful or not, 
OnewayAnova test was run using SPSS 16. As the  p-value with a %95 confidence interval was .297>.05, there does 
not seem to be a meaningful difference between emotional intelligence “optimism” sub-dimesion scores and their 
family incomes. 
Table 4.1. The findings for the departments of the students in relation to the emotional intelligence sub-factor “utilization of emotions”
Academic Department N Art. Mean Std.D. Sd F P
Child Development 51 22,45 4,35
4 1,46 .216
Veterinary Sciences 23 21,43 3,73
Tourism and Hotel Management 24 21,37 3,85
Automotive Technology 14 20,14 3,20
Gas and Installation Technology   16 20,31 4,11
Total 128 21,54 4,04
Table 4.1 shows the departments which are Child Development, Laboratory and Veterinary Medicine, Tourism 
and Hospitality Management, Automotive Technologies and Natural Gas and Sanitary Systems and  the students’ 
EIS “utilization of emotions” sub-dimension scores which are 22,45/21,43/21,37/20,14/20,31 respectively. In order 
to see whether these differences are meaningful or not, One-way Anova test was run using SPSS 16. As the  p-value 
Family Income N Art.Mean Std.D. Sd F P
1000 tl or less 37 76,75 11,34
4 1,24 .297
1001-1300 tl 32 78,06 14,82
1301-1600 tl 18 71,27 11,99
1601-1900 tl 17 71,64 16,90
1901 tl or more 24 77,66 14,57
Total 128 75,80 13,83
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with a %95 confidence interval was .216 >.05, there does not seem to be a meaningful difference between emotional 
intelligence “utilization of emotions” sub-dimesion scores and their departments. 
Table 4.2. The findings for the ages of the students in relation to the emotional intelligence sub-factor “utilization of emotions”
Age Group N Mean Sd Ki Square P
17-20 84 65,11
3 3,03 .387
21-24 38 63,36
25-28 2 100
29 or more 4 44,88
Table 4.2 shows the results of Kruskal Wallis test run to address the relation between students’ ages and their 
scores of emotional intelligence scale “utilization of emotions” sub-dimesion. The results indicate that students’ 
scores of emotional intelligence scale “utilization of emotions” sub-dimension do not vary by age. [Chi-square 
(3)=3.036, p>.05]. This finding confirms that the emotional intelligence scale “utilization of emotions” sub-
dimension scores of the students do not differ by age.
Table 4.3. The findings for students’ family incomes in relation to the emotional intelligence sub-factor “utilization of emotions”
Table 4.3 shows the students’ emotional intelligence scale “utilization of emotions” sub-dimension scores which 
are 20,75/21,96/21,38/23,05/21,25 and whose family incomes are 1000 TL or less, 1001-1300TL, 1301-1600TL, 
1601-1900TL and 1901TL or more respectively. In order to see whether these differences are meaningful or not, 
OnewayAnova test was run using SPSS 16. As the  p-value with a %95 confidence interval was .372>.05, there does 
not seem to be a meaningful difference between emotional intelligence “utilization of feelings” sub-dimesion scores 
and their family incomes. 
Table 5.1. The findings for the departments of the students in relation to the emotional intelligence sub-factor “understanding emotions”
Academic Department N Art.Mean Std.D. Sd F P
Child Development 51 42,60 7,22
4 2,85 .027*
Veterinary Sciences 23 45,43 9,49
Tourism and Hotel Management 24 47,75 7,18
Automotive Technology 14 44,28 5,87
Gas and Installation Technology 16 41 6,05
Total 128 44,06 7,03
Table 5.1 shows the departments which are Child Development, Laboratory and Veterinary Medicine, Tourism 
and Hospitality Management, Automotive Technologies and Natural Gas and Sanitary Systems and the students’ EIS 
“understanding emotions” sub-dimension scores which are 42,60/45,43/47,75/44,28/41 respectively. In order to see 
whether these differences are meaningful or not, One-way Anova test was run using SPSS 16. As the  p-value with a 
%95 confidence interval was .027 >.05, there seems to be a meaningful difference between emotional intelligence 
“understanding  emotions” sub-dimension scores and their departments. 
Family Income N Art.Mean Std.D. Sd F P
1000 tl or less 37 20,75 3,84
4 1,07 .372
1001-1300 tl 32 21,96 3,59
1301-1600 tl 18 21,38 3,50
1601-1900 tl 17 23,05 4,50
1901 tl or more 24 21,25 4,85
Total 128 21,54 4,04
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Table 5.2. The findings for the ages of the students in relation to the emotional intelligence sub-factor “understanding emotions”
Age Group N Mean Sd Ki square P
17-20 84 64,52
3 4.83 .18421-24 38 67,82
25-28 2 77,50
29 or more 4 76,12
Table 5.2 shows the results of Kruskal Wallis test run to address the relation between students’ ages and their 
scores of emotional intelligence scale “understanding emotions” sub-dimension. The results indicate that students’ 
scores of emotional intelligence scale “understanding emotions” sub-dimension do not vary by age. [Chi-square 
(3)=4.83, p>.05]. This finding confirms that the emotional intelligence scale “understanding emotions” sub-
dimension scores of the students do not differ by age.
Table 5.3. The findings for students’ family incomes in relation to the emotional intelligence sub-factor “understanding emotions”
Table 5.3 shows the students’ emotional intelligence scale “understanding emotions” sub-dimension scores which 
are 43,35/44,5/44,11/40,29/47,20 and whose family incomes are 1000 TL or less, 1001-1300 TL, 1301-1600TL, 
1601-1900 TL and 1901 TL or more respectively. In order to see whether these differences are meaningful or not, 
One Way Anova test was run using SPSS 16. As the  p-value with a %95 confidence interval was .068 >.05, there 
does not seem to be a meaningful difference between emotional intelligence “understanding feelings” sub-dimension 
scores and their family incomes. 
4. Conclusion and discussion
This study aims to show whether there are differences or not in vocational school students’ emotional intelligence 
scores stemming from age group, departments they are studying at and their family incomes.
The results of the study show that there is a meaningful difference only between their departments among the 
studied variables and their emotional intelligence scale “understanding and expressing emotions” sub-dimension. 
Tourism and Hospitality Management students got the highest score in “understanding and expressing feelings” 
sub-dimension as well as in “optimism” sub-dimension of the scale.
When the participants’ total emotional intelligence scores and subscale scores are considered in terms of their 
ages, the statistical difference between the groups does not seem significant. There are other research in the literature 
that have similar findings and results. Köksal (2003) who studied the relationship between emotional intelligence of 
teenagers and decision making strategies reported that there is no meaningful difference between total emotional 
intelligence score and subscale scores as a result of age factor. Nancy (2009), Gürol (2008) and Öztürk (2006) also 
did not find any meaningful differences in levels of emotional intelligence resulting from age in their studies. 
Similarly, in their study they done with health college students, Sevindik et al. (2012) reported that the students who 
are 20 or younger seem to have lower levels of emotional intelligence while there was no significant different 
EHWZHHQWKHJURXSV3DPXNR÷OXZKRREWDLQHGFRQWUDVWLQJUHVXOWVIRXQGWKDWHPRWLRQDOLQWHOOLJHQFHVFRUHVFDQ
vary by age and that emotional intelligence scores tend to get higher as people grow older. A lot of study in the field 
indicates that age is not variable that affects emotional intelligence. However, in many of these studies, the 
participants are individuals who got no specific instruction to improve their emotional intelligence skills. For that 
Family Income N Art.Mean Std.D. Sd F P
1000 tl or less 37 43,35 7,67
4 2.24 .068
1001-1300 tl 32 44,5 6,61
1301-1600 tl 18 44,11 6,45
1601-1900 tl 17 40,29 6,97
1901 tl or more 24 47,20 9,18
Total 128 44,06 7,63
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reason, it might be misleading to think that emotional intelligence does not improve with age as emotional 
LQWHOOLJHQFHLVDNLQGRILQWHOOLJHQFHWKDWFDQEHSHUIHFWLEOHZLWKSURSHULQVWUXFWLRQDQGHGXFDWLRQ.Õ]ÕO
Göçet (2006) in her research found that social sciences students seem to have higher emotional intelligence levels 
compared with students of natural sciences. When the average of the total scores of the Tourism and Hospitality 
Management students from “understanding emotions” and “optimism” subdimensions are compared to the scores of 
the Automotive Technologies, Natural Gas and Sanitary Systems and Laboratory & Veterinary Medicine students in 
this study, the results supports this idea. Also, In a similar study, Alper (2007) could not find a meaningful difference 
between the emotional intelligences of the psychological counselors and primary school teachers’. The reason that 
there is no significant difference between departments in emotional intelligence levels might be that the contents of 
the courses given do not have features to improve the emotional intelligence skills.
When the students’ families’ monthly incomes and total emotional intelligence scores with subscale scores are 
considered, it can be said that there is no meaningful difference between the groups. These findings are in line with 
the research findings in the area. Güler (2008) found evidence in her study that level of emotional intelligence does 
not vary with socioeconomic status. Similarly, Alper (2007) indicated that the emotional intelligence scores of 
psychological counselors and primary school teachers do not vary with their socioeconomic positions. Göçet (2006) 
also showed that the monthly incomes of college students do not make differences in their emotional intelligence 
scores.
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